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Hands-on-teacher- t ra in ing 
(Acompañamiento pedagógico) 
in the classroom is one of the 
best practices to improve quality 
of learning, prevent falling behind 
and dropping-out. International 
scientific research indicates that 
commitment to teachers and 
strengthening their capacities 
have a great impact on children´s 
learning and school attendance.

In Ecuador, Hands-on-teacher-training in the 

classroom was a practice developed in the Teacher 

Training Schools and Pedagogical Institutes of the 

country, where demonstration classes and classroom 

observations were held when aspiring teachers 

enrolled in their last semesters and conducted their 

internships in urban and rural public schools. Ecuador 

also had many experiences of working in teacher 

accompaniment through the educational supervision 

of its Territorial Educational Units (UTE) and its 

Integrated Educational Supervision Teams (EISE), 

mandated by the Education Act of 1983, which was in 

force and implemented by the Ministry of Education 

until 2012. In 2013 the new model of educational 

management began implementation in accordance 

with the Organic Law on Intercultural Education - 

LOEI - legislated in 2011.

Historically, in the region education systems have 

prioritized supervisory and control relationships over 

teaching practice, instead of cooperative relationships, 

technical assistance, horizontality, reciprocity and 

complementarity among teachers. To overcome this 

problem, LOEI2 and the new management model of 

the Ministry of Education envisaged differentiating 

the functions of educational auditors, advisors and 

mentors. Utilizing these criteria, a management 

model was designed to serve the new map of the 

educational system structured by zones, districts 

and educational circuits. While the intentions were 

laudable, the result is that the previous system of 

educational supervision was dismantled in pursuit of 

a new potential model that has had many challenges 

becoming fully implemented in the country.

1 This executive summary summarizes two systematization documents: The Hands-on-teacher-training Program in Territory. PAPT: three experiences of pedagogical mobilization. 

2017-2019. Systematization and the Hands-on-teacher-training Program in Esmeraldas and Sucumbíos 2018-2019.
2 LOEI. Organic Law on Intercultural Education 2012.

3 DECE. Student Counseling Departments. Initially, these were not designed into the new management model. Schools stopped hiring psychologists and this function was then taken over 

by districts. The ideal number of DECE officials for the entire education system is 6800, according to data provided by the Undersecretariat of Good Living of the Ministry of Education. 

These teams have been playing an important role in the educational system´s response to the increase in violence and situations of student socio-educational protection in the educational 

system.
4 EOD. Descentralized Operating Entities. Agencies of the Ministry of Education given a budget and administrative, financial, technical, legal  and human and financial resources 

management functions.

Supervisors 690 N/A

N/A 140 49

149

358 (in training)

3,750

N/A
2,300 (2 per circuit  plus 

district and zonal)

1,200 (1 per circuit, 1 per
district and 1 per zone)

149 (1 per district + 1
per zone)

N/A 4,468 (4 per circuit)

DOBE in 
high schools --- / 6,800

1,750

Auditors

Advisors

Mentors

DECE3

E0D4

Educational Model

in force until 2012

Ministry of Education Management

Model 2013. LOEI

Situation as of

January 2020
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At the end of 2012, the Ministry had 690 supervisors 

who were reassigned to other functions; some of 

them applied to be auditors and advisors. Under the 

new management model, in 2013 new educational 

advisors and auditors were trained. To date there 

are 49 auditors and 149 advisors operating in the 

country emphasizing their control function over 

teachers. It should be noted that the gap between 

the number of existing advisors and the number 

necessary for the model to operate is gigantic (from 

149 to 2300), considering at least two advisors per 

circuit.

The professional role of the mentor, aimed at promoting a 

more horizontal classroom accompaniment among teachers, 

was not implemented since its design in 2012. While in 

2013 a team of 70 aspiring mentors was trained, it could 

not operate. Hence the experience of the Hands-on-teacher-

training Program in Territory (Programa de Acompañamiento 

Pedagógico en Territorio-PAPT 2018) becomes the example 

and paradigm of this still embryonic professional figure. 

However, the current gap between teachers in mentor 

training who have participated in the experiences of the 

PAPT 2018 and those still needing training according to 

the management model remains abysmal; 358 in training 

compared to the 4468 conceived of in the initial model that 

includes four mentors per circuit.

Another illustration of the situation in the national education 

system is how the professional figure of the Departments of 

Student Orientation and Welfare existing before 2012 was 

not conceptualized adequately into the new management 

model. Therefore a posteriori the Ministry assumed the 

task of recruiting and forming the Departments of Student 

Counseling (DECE), currently comprised of 3750 professionals 

in psychology or social work operating in districts and 

educational institutions, while real demand amounts to more 

than 6800.

Prior to LOEI and implementation of the new management 

model, the education sector had more than 1750 

Decentralized Operating Entities (EOD), while currently there 

are 149. Previously, high schools had EOD functions, as did 

institutes, provincial directorates and in many cases school 

networks, which were also EOD’s. The new management 

model conceived in 2013 envisaged that each circuit, each 

district and zone was an EOD. On this basis, the gap between 

the existing and the designed is the difference between the 

current 149 EODs, which represent districts and zones, and 

the 1200 EOD’s contemplated in the new model, which also 

included educational circuits. This process reveals that a 

criterion of centralization and administrative efficiency was 

prioritized over a criterion of local capacity building and 

relative pedagogical autonomy.

7
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5 Hands-on-teacher-training in territory
Source: Ministry of Education - Hands-on-teacher-training Program
Preparation: Ministry of Education - Gonzalo Barreno Hernández 2018

WHAT IS THE TERRITORIAL HANDS-ON-TEACHER-TRAINING

PROGRAM -PAPT?

A teacher in mentor training or mentor teacher 

is in charge of a team of teachers with whom the 

Hands-on-teacher-training is carried out. This 

accompaniment includes training, demonstration 

classes, classroom observation, feedback, follow 

up and monitoring. The initial PAPT proposal 

assumed that each mentor could accompany 

20 teachers in their classrooms, however the 

average of the partnership driven experiences of 

United Nations Fund for Children (UNICEF), NGO 

Desarrollo y Autogestión, (DYA) and the Ministry of 

Education in the Sierra (Highland region), Amazon 

(Amazonian region) and Coast (Coastal region) was 

12.5 teachers per mentor, while in Esmeraldas, 

specialists and teachers in training to become 

mentors accompany 30 teachers on average.

An advisor is in charge of, together with the mentor team, 

adding dynamism to the pedagogical action in the territory, 

in the circuits, in educational institutions and classrooms.

Advisors, along with mentors, form study circles and work 

teams in the Districts. Mentors do the same with the team of 

teachers they are in charge of mentoring. The commitment 

undertaken by PAPT 2017-2019 focuses on accompanying 

first to fourth year teachers of basic education, with special 

emphasis on improving classroom climate, literacy and 

communication.5

While the model of Hands-on-teacher-training in Territory 

represented in the figure shows the general and ideal 

conditions in which the mentoring action is framed, the 

Ministry of Education´s implementation experiences with the 

technical and financial assistance of UNICEF and DYA, have 

had a set of variants that are expressed in various phases 

and time periods during implementation of the program, 

from 2017 to the present day. We can identify three important 

phases generated by the PAPT pedagogical mobilization: 

Phase 1: Sierra-Amazon experience, 2017-2019; Phase 2: 

Coast experience 2018-2020 and; Phase 3: Esmeraldas and 

Sucumbíos experience with multigrade schools from June 

2018-2020. Each of these experiences has had different 

circumstances for its implementation.

Circuit teacher

networks

Director

Mentors

Mentoring

process

Teachers

Classroom pedagogical process

Improvements in reading

and writing for students 

up to 4th year BGE

Overall learning
improvements

Improves schools
capacities for
educational
processes

Decrease in classroom-

linked causes of

school failure

Drecrease in
school lag

Families strengthen
educational skills

Educational institution
Citizen educational

district

Advising process

Technical assistance

Advisors

Technical unit

Monitoring and
follow-up process

Teachers Students

Participation process

families

Mentor and advisor
training process
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Hands-on-
teacher training

Scope, themes and
participants

LANDMARKS

Initial experience
2011 - 2014

Design of management instruments

Intensive trainig of auditors, advisors

and 30 mentors. 149 advisors appointed. 

Training in the Reading Schools
program with UASB, Pazita’s Treasure

with VAE and technical accompaniment
from DYA in 14 circuits.
48 mentors, 14 advisors. 

Initial training and technical

accompaniment from DYA in

50 circuits.

292 teachers in mentor trainig, 58 advisors.

Integration of advisors

in the strategy

Agreements, districts and pedagogical

mobilization networks.

Ministerial agreement 073-A

PAPT model.

Organic statute of the LOEI.

National model of support and monitoring of

educational management.

First trainig experience. 

Regulatory instruments.

Initial training and technical

accompaniment from DYA in 6 districts.

Total: 20 teachers in mentor training,

237 teachers accompanied in 184

multigrade schoolst.

Phase 1
Sierra - Amazon experience

2017 - 2019

Phase 2
Coast experience

2018 - 2019

Phase 3
Esmeraldas experience

2018 - 2020

Sucumbíos
40 schools

Comprehensive attention model: themes 

of UASB reading schools, Culture of Peace 

with Pazita´s Treasure, water and

sanitation with Protos and family

Protection DYA.

In the experience of implementing PAPT in 14 circuits in 

the Sierra and Amazon and a circuit in Santa Elena, the 

Ministry of Education hired replacements for the teachers 

undergoing mentor training so they were freed from their 

teaching duties in order to devote themselves exclusively 

to their training and performing their roles in Hands-on-

teacher-training.

With these antecedents, this group of teachers and 

advisors are enrolled in the course on reading schools for 

teaching reading and writing offered by the Universidad 

Andina Simón Bolívar (UASB) while, in parallel, DYA set 

up a support team for the mentor teachers in training to 

accompany the trainees in their work, in organizing their 

visits to educational institutions and in the development 

of a base “protocol” on the functions of mentor teachers. 

This accompaniment has been carried out in face-to-face 

workshops, in territory, on field visits, through Skype 

and especially through communication networks using 

WhatsApp. 

The organizational processes in the circuits and the 

convergence of advisors and mentors demonstrated great 

potential for the formation of work teams, study circles and 

mechanisms for follow up and monitoring of the pedagogical 

management of PAPT in territory.

In the case of the mentor teacher training experiences 

supported by the partnership between DYA and UNICEF for 

teachers and advisors on the Ecuadorian coast, in 2018, 

the Ministry of Education also hired replacements 

for the teachers undergoing training, freeing them 

from their classroom roles so that they would be 

able to exercise their role as mentor teacher 

from day one and the subsequent Hands-

on-teacher-training to other teachers in 

the prioritized circuits. 

11
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The training experience on the Ecuadorian coast was very special, as the facilitator 

teams were composed of DYA specialists, invited faculty from the Universidad 

Andina Simón Bolívar and teachers and advisors from the Sierra school regime 

who were in the training process. In this last group, the teachers-in-training from 

the Sierra regime had the great opportunity to bond and to create horizontal training 

relationships between teachers. Likewise, the advisors-in-training from the Sierra 

regime had the great opportunity at the level of territorial organization, to form 

study circles and pedagogical reflection circles with a team of mentors in training.

The experience of Hands-on-teacher-training with multigrade schools in Esmeraldas 

and Sucumbíos, was made possible through the appointment of teaching specialists 

from the Educational Districts to fulfill the role of mentor and through training and 

permanent technical support of DYA, which directly coordinated the strategy.

In all these cases, pedagogical mobilization and dynamization in the circuits and 

territories is undoubtedly the first achievement of the Hands-on-teacher-training 

strategy.

Numerical summary of PAPT implementation  2017-20196

Teachers in
mentor training

Sierra 1 Coast 1 Esmeraldas

Multigrade schools

Advisors

Districts

Circuits

Institutions

Administrators

Teachers accompanied
from 1st to 4th

Children accompanied
from 1st to 4th 

Sucumbíos Total

48 292 17 6 358

14 58 - - 72

14 53 47 8 122

9 34 6 3 52

130 692 212 53 1,087

91 364 - - 455

707

21,657 107,563 7,953 2,153 139,326

3,566 341 106 4,720

6 Table drawn from information provided by 
DYA at the end of 2019
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Account and diagnostic of the situation
Themes:

Orality, reading and writing

Classroom climate

Play

Protection

Nutrition and health

Water and sanitation

Ties with parents

1. Introduction

Observation

Demonstrative
class

Attendance

2. Planned
activities

The day´s
agenda

Classroom
climate

Play and
integration

Pazita

Snacks and
recess

Reading for
pleasure

Lenguage
system

Creating

Expression

Investigation

Texts

Copying

THE MOMENTS OF HANDS-ON-TEACHER-TRAINING

A review of the accompaniment practices in the multigrade schools of Esmeraldas, allows the identification of some 

common “moments” that mark the work schedule of the mentor teacher. These are summarized in the following table:

The teacher in mentor training arrives with a precise protocol 

for generating horizontal communication with teachers. 

She/he makes an observation of the class and performs 

a demonstrative class, for example, on creating a daily 

schedule or linguistic awareness. After this they establish an 

account of the situation, of the progress of the children and 

the strategies that are needed. The major themes to address 

are linked to the development of orality, reading and then 

writing, to improving the classroom climate, to promoting 

play as a learning space, protection, adequate nutrition 

and health, water and sanitation and good ties with the 

community and parents.

The school day begins with taking attendance. This activity is 

done with a bulletin board listing the names of the children 

in the classroom and each day, they tick a box. The teacher 

should know why a student is not attending school, should 

this happen, and talk to the other children to find a solution 

or form of support for the student who is not attending.

Then the agenda of the day is constructed, where a child 

dictates and the teacher writes. Thanks to the agenda, all 

children know what the workday is going to be like. When 

developing the classroom climate, commitments and 

agreements on how to be together are made. Here too the 

children establish the agreements and the teacher writes 

them. Then dynamics and integration activities are carried 

out following the teachings and methodology of Pazita´s 

Treasure, created by Nación de Paz of the Apostolic Vicariate 

of Esmeraldas. At recess and at snack time, the group is 

organized for hand washing, before eating. Pleasure reading 

is the magical moment where storytelling, stories and poetry 

are shared, this is where children’s expression is promoted. 

The teacher designs activities to reinforce exercises on 

the language system in order to help children make the 

transition between spoken language and written language. 

The teacher promotes individual and collective creation as 

the terrain where the skills of the speakers are expressed 

and developed. This creative space grows in importance, as 

teachers place high expectations on students’ abilities and 

encourage them to improve, deepen and refine their work. 

Finally, each student exhibits and shares his or her work 

with the other students, who applaud in recognition of the 

other´s work. Children at the schools visited express that it 

is good when mentors come because they do fun classes, 

while teachers who participate in the process express that 

the new work strategies lower the stress in the class and it 

is easier for students to do learning activities with discipline 

and order. Children claim that classes are now more fun 

because they can express themselves and do things like ask, 

sing, recite, dance, write, and play.

In addition, students may have tasks aimed at researching, 

reading the school text and carrying out the activities 

proposed therein. While other tasks related to customary 

teaching practices such as making copies or dictations have 

not been eliminated, they become less relevant in educational 

institutions where Hands-on-teacher-training exists.

©UNICEF/ECU/2018/Vallejo

14 15

©UNICEF/ECU/2018/Vallejo



Pedagogical accompaniment program in territory Pedagogical accompaniment program in territory 

Objectives Achievements, progress and challenges as of december 2019

In a retrospective look back at the last 2 years, between what was proposed by the objectives of the PAPT 

strategy document validated in May 2018 and what was attained by the end of 2019, we can identify the 

following achievements, progress and challenges:

BALANCE BETWEEN OBJECTIVES, TARGETS AND

INDICATORS PROPOSED IN THE 2018 PAPT, AND ACHIEVE-

MENTS AND PROGRESS AS OF DECEMBER 2019

General objective:  to ensure that 

the students in 1st to 4th year of 

Basic General Education (BGE) 

achieve improvements in their 

reading and writing as a result 

of mentoring processes, and 

are able to consolidate a level 

of academic performance that 

will enable them to strengthen 

the educational process and 

successfully overcome the 

circumstances that are linked to 

school failure and lag.

There are 3 pedagogical mobilization experiences in progress for Hands-

on-teacher-training and mentoring in the fields of reading and writing, play 

and comprehensive protection (primary prevention of violence and water 

and basic sanitation in schools).

Sierra-Amazon Experience (emphasis on reading, writing and play).

Coast Experience (emphasis on reading and writing).

Esmeraldas and Sucumbíos Experience, multigrade schools (emphasis on 

reading, writing, play, comprehensive protection, prevention of violence 

and water and sanitation).

Objectives
Achievements, progress and challenges as of december 2019

Specific Objective 1: implement the 

strategy of educational mentoring 

oriented to improvement in 

teaching reading and writing, 

with teachers from 1st to 4th year 

of BGE and the strengthening 

of the pedagogical capacities of 

educational institutions.

Specific Objective 2: carry out a 

process of training mentor teachers, 

with a focus on accompaniment in 

the classroom and in territory.

Specific Objective 3: strengthen 

the educational management of 

schools and educational circuits 

through support and follow-up 

actions from district directorate 

pedagogical units.

Cobertura:

• 122 circuits have participated.

 o   14 Sierra - Amazon

 o   53 Coast

 o   47 in Esmeraldas 

 o   8 in Sucumbíos

• 1,087 schools participating in PAPT with direct impact on 

approximately 

• 4700 teachers accompanied by 358 teachers in mentoring 

training or teaching specialists.

• 358 teachers in mentoring roles.

• 43 mentors and 14 advisors trained by Universidad Andina 

Simon Bolivar

• 358 trained by DYA - UNICEF accompaniment and training:

 o   48 in Sierra- Amazon experience 

 o   292 in Coast experience 

 o   18 specialists/teachers in Esmeraldas- Sucumbíos  

 experience

Approximate investment by MINEDUC in replacements 

for mentor teachers: 

•  7.5 million in two years (354 replacements of $816/month for 

24 months, plus one month)

Good practice:  

• Pedagogical units operate in educational districts between 

advisors and mentors. Integration processes with other actors 

such as DECE. 

• Adjustments to the legal instrument are necessary to 

reconceptualize the pedagogical function of circuits and districts. 

Provincial technical team for Esmeraldas and Sucumbíos 

composed of teaching specialists from each District with support 

from DYA-UNICEF.

©UNICEF/ECU/2018/Vallejo
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The PAPT has been the roadmap for the Ministry of 

Education and cooperating agencies during the years 

2017 - 2019. Its design envisaged a set of conditions for its 

execution. A look back at the two years that have elapsed in 

the light of its logical framework highlights the significant 

efforts by the Ministry of Education, the Development and 

Self-Management Center (DYA) and UNICEF’s cooperation in 

carrying out the experience of Hands-on-teacher-training as 

a public policy.

The first objective was to “implement the strategy of 

educational mentoring oriented to improvement in the 

teaching of reading and writing, in teachers from 1st to 

4th year of BGE and the strengthening of the pedagogical 

capacities of educational institutions”.

A quick look at the results demonstrates significant 

achievements in PAPT mobilization and coverage, to the 

point that it reaches more circuits than initially envisaged. 

The general coverage data envisaged a new stage of 

implementation of PAPT in the Sierra. This stage was never 

carried out, however, UNICEF proposed to the Ministry 

of Education to promote PAPT in multigrade schools in 

Esmeraldas and Sucumbíos.

Educational Institutions

Teachers

Mentors

Advisors

Students 176,765

87

439

8,896

1,275

Goal PAPT 2018
Progress Dec. 2019

MINEDUC-UNICEF-DYA

139,326

72**

358*

4,720

1,087

*358 teachers in mentoring roles, 43 trained by UASB, 358 trained and accompanied by DYA-UNICEF.
** 14 trained by UASB

Teachers in mentor training who have participated in the different processes have had a common orientation thanks to the 

partnership between the Universidad Andina Simón Bolívar, the Development and Self-Management Centre (DYA), UNICEF 

and the Ministry of Education.

The estimated investment for the accomplishment of this process is shown in the following table7:

Ministry of 
Education UNICEFItems

Teacher replacements (358 x(24 months +1)x $816/month)

PAPT mobilization Sierra-Amazon and Sucumbíos

Teacher training UNICEF-UASB-DYA

Mentor teacher training Coast and Esmeraldas

Hands-on-teacher-training for advisor and mentor teams

Other

Total

$7,520,000 $120,000

$60,000

$320,000

$200,000

$45,000

$45,000

$745,000$7,520,000

7  Estimation calculated by systematization based on available institutional records 

©UNICEF/ECU/2018/Vallejo
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All of these experiences have a common trunk, but they are 

different expressions of how PAPT can be applied. From 

them we can learn and recommend policy guidelines for the 

future. What makes them the same is the way the work is 

organized: roadmaps, study circles, school and classroom 

visits, demonstration classes, training and permanent 

accompaniment for the teachers in charge. In all cases, the 

strategy focuses on teachers in the first through fourth years 

and in the areas of language and literature. In all of them, a 

socio-educational approach to learning reading and writing 

is dominant, as a result of the previous experiences of the 

UASB reading schools.

What makes them diverse has to do with different time periods 

and ways in which the process is implemented. In the Sierra, 

Amazon and Coast processes, the goal was attention to all 

children in the 1st to 4th years in the circuit and its territory, 

while in Esmeraldas and Sucumbíos the goals are limited to 

attention to a certain number of multigrade schools.

While the Sierra-Amazon experiences integrated the 

components of play and protection, the Coast experience 

was unable to participate in the same way. Regarding 

these themes, the PAPT experiences in Esmeraldas and 

Sucumbíos have yielded valuable lessons on the practice of 

play, education for peace, comprehensive protection, water 

and sanitation and family participation as other determinant 

factors of good Hands-on-teacher-training in Territories and 

schools with children and families in conditions of social 

vulnerability. 

The comprehensive protection category includes the 

minimum conditions that students require for learning, but 

also actions explicitly aimed at preventing and reducing 

violence in territories marked by this scourge.

With regard to specific objective 2, to carry out a process of 

training mentor teachers, with a focus on accompaniment in 

the classroom and in territory, the experiences of constructing 

the PAPT have taken different routes.

It should be noted that the greatest investment 

comes from the government reflecting its 

commitment both in financial resources and the 

human talent selected to form part of the PAPT 

Strategy.

While in the Sierra-Amazon phase it was possible to 

implement the active participation of the UASB, in the 

other two experiences, the training was executed through 

the UNICEF-DYA agreement. In the first case, teachers in 

mentor training can pursue accreditation from an institute of 

higher education in the reading schools program; while, in 

the second case, teachers in mentor training will be able to 

access an accreditation from the Ministry of Education. This 

second aspect is still under consideration by the Ministry of 

Education. 

It is necessary to build and institutionalize the training 

profile of the mentor teacher, feeding into it the good 

practices coming out of the reading schools program of the 

Universidad Andina Simon Bolivar and the accompaniment 

and training in territory carried out by the DYA.

With regard to the third specific objective, to strengthen the 

educational management of schools and educational circuits 

through actions of support and follow-up from the district 

directorate pedagogical units, we find ourselves in an area 

to develop and benefit from the fertile ground presented by 

the pedagogical teams composed of advisors and mentors 

for installation and implementation of this objective in the 

working scheme of the educational districts and circuits.

However, it is a challenge to transform institutional culture 

from practices that prioritize administration and control, 

towards pedagogically significant actions for the territories. 

It is necessary to build arguments and simulations aimed 

at visualizing the future of educational circuits and districts 

arising out of a pedagogical reflection where in addition to 

the goals of inclusion and preventing lag, its backbone is 

language and communication in the lower grades, as the 

most cost-effective and mobilizing intervention with virtuous 

effects on the circuit´s school culture.

In the short term, it is necessary to articulate the Hands-on-

teacher-training strategy with the effective and operational 

installation of the circuit´s Academic Councils,8  who will 

depend on the teams of mentors, advisors and DECE officials 

assigned to the circuit to carry out pedagogical mobilization. 

This pedagogical mobilization strategy in the territories 

becomes urgent given its potential to make the difference in 

many children´s school careers, nonetheless, it is necessary 

to carry out a set of adjustments to its policy guidelines in 

order to ensure its long-term sustainability.

The institutionalization of the PAPT proposal within the 

Ministry of Education is a necessary aspect for its future 

sustainability. Currently, the Ministry of Education expresses 

that this initiative must be strengthened under the National 

Agreement for Education, and its sustainability prospects are 

based not only on a central technical approach, but also by 

pedagogical mobilization in territories where teachers still 

demand support and accompaniment.

8 Article. 5.- Academic Council. It is the entity responsible for proposing the educational actions that will be implemented in the educational establishments to achieve the provision of quality service, according 
to the surrounding social problems and local needs. LOEI Regulations. MINEDUC 2012.
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With regard to the criteria and protocols for the identification 

and selection of teachers for mentor training, the experiences 

developed in the Sierra, Amazon and Coast validated a model 

where, while it would be desirable for all mentor teachers 

to have at least category E (equivalent to a fourth level 

degree and 12 years of work experience), this variable has 

been reevaluated, especially with the references from other 

teachers regarding the potential mentor teacher candidates, 

their experience, their residence and, in particular, their 

willingness to participate in the Program. In view of this good 

practice, it would be appropriate for the Ministry to issue a 

guideline stating that category E is preferred, however, in 

territories where there are no large numbers of teachers with 

category E or higher, teachers of other categories may be 

selected. 

Good practices to highlight

1. The design of the PAPT considers the central priority 

to be language and communication in the early years 

of basic education. International evidence and different 

experiences implemented in Ecuador, validate this focus 

as the most effective and most impactful on the student’s 

reading comprehension, learning and school career.

2. The design of the PAPT envisages a process of 

training mentor teachers on the job. This dual approach 

with simultaneous on the job training and two years of 

accompaniment yields deep and solid results surpassing 

the previous approach where the mentor was first trained 

and afterwards would go to work.

3. The design of the PAPT promotes synergy and teamwork 

in territory between teachers in mentor training and 

educational advisors. These work teams have very great 

potentials, such as those that have been demonstrated in 

Quitumbe, Cotacachi, Riobamba and the Coast circuits, 

especially in Guayaquil. Study circles, micro groups and 

micro workshops are part of this process.

4. PAPT’s design and UNICEF’s cooperation mechanism 
in partnership with DYA and the UASB have allowed the 
accompaniment and follow up of the teachers in mentor training 
during two years. This accompaniment for the teams of mentors 
in territory has been an invaluable contribution, with permanent 
follow-up in person and virtual mode, especially in the case of 
the provinces of Esmeraldas, Sucumbíos and the regions of 
Sierra and Amazon for phase 1. 

5. Social media, in all its forms, from WhatsApp to 

Facebook, and tools like Skype, have brought people 

closer, creating a very large learning community in the 

country. The use of these new tools in the framework of 

PAPT is an innovation with great future potential.

6. Academia´s involvement in the implementation of PAPT 

has been a success from the beginning. However, these 

links need to be strengthened in formal and systematic 

terms for future experiences. 

The management model that has proven most effective 

includes a center of higher education to train mentors 

and a non-governmental organization to accompany the 

implementation of processes in territory.

7. Identifying educational circuits as planning units in the 

PAPT framework allows the local educational territory to 

be nourished by PAPT, strengthening the ties and networks 

between teachers. Its criterion of universality should be 

preserved for the future: all children from 1st to 4th year 

in basic education of a given circuit and especially those 

of multigrade schools. This territorial criterion should be 

preserved in the future.

8. When the institutional, social, family and community 

context fails to guarantee minimum survival conditions 

for children, the initial reading and writing processes 

will not yield adequate results. Without these necessary 

conditions, the speech and expressive development 

processes of children, including reading and writing, 

are threatened and affected. Therefore, in these 

circumstances, mentors must have very precise protocols 

of action aimed at going to the community, together with 

the leadership of teachers, to ensure water, sanitation 

and basic nutrition in protective environments, creating 

opportunities for play, care and children´s good growth. 

The experiences of Nación de Paz with Pazita’s Treasure 

and DYA’s training in violence protection and prevention 

are excellent examples of the complementary action that 

mentor teachers can take in comprehensive plans to 

improve the quality of education in rural areas.

9. The work experience in Esmeraldas and Sucumbíos 

has placed special emphasis on strengthening ties with 

parents. The effects on children are immediate and very 

valuable in generating protective spaces, promoting child 

orality and expression.

10. The work experience in Quitumbe has developed 

a learning achievement assessment mechanism for 

students. These tests are applied during the process of 

teacher accompaniment and this has allowed the design 

of reinforcement strategies in the areas and grades where 

gaps have been identified. The technical team monitors 

this progress.

11. The work experiences of mentor teachers have allowed 

them to be producers of educational materials, work 

guides and texts. This potentiality is expressed in cases 

such as in the PAPT in Cotacachi, where the mayor has 

contributed to the reproduction of school materials.

12. The experiences of more established teams, such 

the Quitumbe team in Quito, have resulted in the 

empowerment and development of the their accompanied 

teachers to such an extent that their teachers have 

excelled in their pedagogical work and become 

multipliers with other teachers and in other institutions. 

These accompanied teachers from the PAPT are a line of 

action to be developed and valued.

13.  Since March 2020, mentoring teams have been playing 

a valuable role in containment and leadership with their 

accompanied teachers in the framework of the health 

emergency brought about by the COVID -19 Pandemic. 

This process is ongoing and shows interesting results in 

the field of socio-emotional containment, caregiver care 

and emergency-adapted curriculum development for 

families to work at home with the support of teachers.
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